INTRODUCTION
The centralized Malaysian educational system teaches values throughout primary and secondary schools to nonmuslim students through Moral Education dasses and to muslim students through Islamic Education dasses. In addition to Moral Education and Islamic Education classes, values are taught across the curriculum and promoted in school activities and assemblies. Given the increase and severity of incidents of school vandalism in Malaysia in recent years (e.g.-fires set at schools by students), there have been calls by educational policymakers for schools to do more in terms of discipline and teaching moral values. This is similar to calls made by character educators in the United States to increase the moral influence schools have in education (Lickona, 1991) .
This study addresses several issues regarding the moral dimensions of schooling in Malaysia induding the adherence to social norms by Malaysian secondary school students and the ways that students and teachers perceive rule following in school. Furthermore, students were interviewed to gain insight into their perceptions of moral education class, the teacher's role as moral agent and influences in moral dilemma situations. By focusing on the perceptions of teachers and students, this study provides data on a neglected area of moral education research in Malaysia. The need to interview teachers has been addressed by Hayhoe who states that "what bears study is the perceptions of teachers about their responsibilities towards students in the arena of fostering values, the pedagogies and relationships they develop in order to carry out their task, and the difficulties they face as they build bridges between the relatively safe and sheltered world of the classroom and that of the wider society" (Hayhoe, 1997:108) . In addition, the perceptions of adolescents regarding the moral implications of rule following and their views on the moral dimensions of schooling show students as active constructors of moral meaning.
Like Youniss & Yates (1999) , this study disagrees with early socialization studies that viewed teachers as passive transmitters of values and students as passive receptors. In contrast, this study gives "voice" to students and teachers as moral agents and attempts to discover how teachers view their roles as moral agents and how students actively construct meaning in their interaction with teachers. In addition to discussing student perceptions of moral education dass and teacher's as moral agents, this study attempts to depict features of the hidden curriculum especially the implicit elements of rules, conduct and values that operate in teacher/student interactions. The hidden curriculum of moral education is essential since value laden verbal exchanges and the elements of classroom interaction where students "learn" ideas of fairness and justice (Purpel & Ryan, 1976) . This study has implications for Malaysian educators and policymakers when they think of ways to foster internalization of values and ways to improve educational policy.
METHODOLOGY
Data for this study was collected in 1996 via semi-structured interviews conducted with three Form IV teachers and six Form IV students in three coeducational, racially diverse public schools in Kuala Lumpur (1 male and 1 female student for each of the three major races in Malaysia). To ensure comprehensibility, interviews were conducted in English with students identified by teachers and/or administrators as above average in English ability.
In addition to the interviews, a valueslbehavior questionnaire was given to approximately 400 students in the three schools. It was designed to measure elements of adolescent moral socialization especially student adherence to social norms and was adapted from Ban and Cummings (1997; by Barone (1998) . However, this study extends the work of Ban (1995) and Ban and Cummings (1997; by incorporating new questionnaire items and qualitative data on rule following and the views Malaysian adolescents have ofthe moral aspects of schooling. In order to ensure comprehension of the questionnaire, two officers from the Ministry of Education translated it independently into Malay and these translations checked for accuracy. The interview data and student questionnaire data provided valuable insights into the teacher's role as values educator, rule following, and influences on students in moral decision-making. 1
RESULTS

A. MORAL EDUCATION CLASS & THE TEACHER'S ROLE AS VALUES EDUCATOR
In recent years, Moral Education has become a subject that is tested during the school year and students must sit for a national Moral Education exam at the end of Form V. According to Ministry of Education guidelines, all teachers should be teaching the prescribed values across the curriculum. The Form IV students interviewed had definite ideas about Moral Education class and two major themes arose from the data. Moral Education class was seen as useful since students said it was important to know right from wrong in daily life. However, two students thought Moral Education class was boring since they claimed to have learned the same thing since primary school. 
Justice and Fairness
Finally, the students (like many adolescents) seemed to be very aware of issues of justice and fairness. However, infractions by teachers were viewed by these students as serious breaches in conduct by teachers that in turn undermined their moral influence and the trust students had in them. Fairness was also related to the idea of the teacher's manner and how students perceived their teachers. Students highly regarded teachers that they perceive were fair, praised students, and were friendly. Due to the heavy emphasis on rule following, students were clearly "looking for" friendly teachers and ones they felt they could relate to personally. In contrast, students did not seem to like strict teachers who used too much scolding. Although teacher praise was stressed in the interviews, according to the values/behavior questionnaire resutts, it seems that Malaysian students are neither praised nor scolded very much. In responding to the frequency of scolding and praising in the last week, "not even once" was the dominant answer for both questions (praising-N=377; scolding-N=391).
Teachers were concerned with their day to day relationships they had with their students and the Moral Education teacher especially saw scolding as something that interfered with the class atmosphere she wanted saying that "it kind of builds up a gap between the students and the teacher, I don't like that to happen in my class". She elaborated on how she deals with behavior problems. 
C. RULE COMPLIANCE IN SCHOOL
The values/behaviour questionnaire also examined other aspects of the teacher's role as a moral influence (see appendix, table A). One question dealt with the amount that teachers "taughf morality through class exhortations on proper behaviour. In examining the overall data, more than sixty percent of students answered always or often to 10 of the 12 statements. These statements show that teachers overall in Malaysia are concerned with inculcating rule following behaviour by teaching the values of self-reliance, respect, responsibility, cooperation, honesty, and diligence. However, there seems to be less stress placed on listening when another student is talking and accepting the differences of others.
The Malaysian schools studied stressed conformity to rules and the penatties for breaking rules were similar in the three schools. Students knew if they broke a formal rule there would be consequences based on the severity of the infraction. Punishments for breaking minor school rules (e.g.-coming late to school, uniform violations) ranged from getting demerits to taking extra classes while the penalty for breaking major rules (e.g .-smoking) was more serious. However, students could also get merits if they did something well in the school or helped the teacher. A major concern among administrators seemed to be violations in school uniforms. This was explained by an Assistant Principal as discouraging individualism and encouraging conformity among the students.
The primary question dealing with adherence to value based social norms was question 12 from the valueslbehaviour questionnaire (see appendix, Table B ). The question was composed of school social norms based on eleven of the values found in the moral education syllabus (items approved of by officers at Institut Aminuddin Baki). First, the data supports the idea that the majority of the values identified above are "accepted" by Malaysian students in that they indicate a high level of agreement with positive norms and a low level of agreement with negative norms. Specifically, the strongest results in terms of conformity were found to be associated with the following values: respect, love, justice, courage, honesty, cooperation, rationality and public spiritedness. On the other hand, the social norms associated with the values of diligence, compassion, and selfreliance was not strongly supported by the data.
The prefect system uses exemplary students to serve as class leaders and help enforce the rules of the school. Two of the prefects interviewed described their role as follows: Michael: Well, basically I have to make sure that everybody follows the school rules, keep up with them, and see how they actually behave.
Raj: As a prefect, I'm supposed to take care of the discipline of the school espedally a certain group.
Prefects generally reported infractions to the discipline teacher who would either send the student for counseling or administer a prescribed punishment. According to Michael, discipline teachers "are supposed to take action for students that did something wrong and does not obey the school rules". The Malay students also stressed the importance of following religious rules that are a part of their school and home socialization. Finally, the Malaysian students interviewed felt a great deal of pressure to do well in school. Although Moral Education teaches honesty as one of the values, some students still cheated on exams. When asked why students cheat on exams, DY replied "they want to pass, thafs all". Overall, it was difficult to gauge the extent of cheating since students and teachers disagreed on this issue.
D. MORAL DILEMMASISOURCES OF MORAL INFLUENCE
Another question on the valueslbehaviour questionnaire was where students go for advice when faced with a moral dilemma (this term was explained to ensure comprehension). Specifically, like Coles and Genevie (1990) in their American study, I was interested in where students went for advice when they had a problem and were not sure what was the right thing to do (see appendix, Table C ).
What seems clear from these results is that "peer influence" does not seem to be a major influence with "sometimes" being the dominant answer. However, this contradicts the interview data; so it may be that this item does not adequately express the concept "peer influence". Also, Malaysian students seemed to be influenced by their teachers when making personal moral decisions. Based on the interviews, it seemed that certain good teachers were sought out for advice on moral decisions while others were avoided. Finally, what appeared to be the major influence on issues involving questions of right and wrong were parents and religion.
A concern among educators interested in values education is student thinking when faced with a moral dilemma and what people in their lives are influences in moral decision-making. Specifically, I was concerned with whether or not peers or significant adults were more important influences when students were faced w~h personal problems. Malaysian schools set up structures that encourage students to seek help including peer counseling and counseling teachers. From the student data, there seemed to be a clear reluctance to go to teachers for advice about personal problems, but students said that they would approach teachers about school problems. Students said they normally go to their friends for advice, but some students also indicated a significant parental influence.
Michael: I talk to my friends and normally my friends would counsel me.
Maria: I talk to my friends and my parents.
Jeffri: My parents ...ft depends what the problem is, if our friends can solve the problem for us, maybe.
Raj: I talk to my family, my teachers.
DY: Normally, I figure it out myself. I put the right and the wrong and the possibility of falling into trouble or not.... Then I go to my sister and ask her to help me out, then I'll go to my Mom.
In order to further tap into the students' views on moral dilemmas, I asked them in stuatons involving moral problems how do they know what was the right thing to do. Malaysian adolescents seemed sophisticated in thinking about these issues and many of the students indicated that they were confident enough in some instances to make their own decisions although clearly they still looked to others if they had trouble making a decision. 
E. DISCUSSION OF RESULTS
Students and teachers interviewed discussed their perceptions of the teacher's role as values educator, their views on good teaching, values and moral education. Regarding Moral Education, students and teachers felt that the class was useful for teaching core values and reinforcing concepts of right and wrong conduct. However, both students and teachers admitted that it was easy for the subject to be boring for students and that doing well in Moral Education was different from behaving morally in life. Regarding values across the curriculum, some teachers infused values into their class lessons while others argued that they had no time to infuse values into lessons. The Moral Education teacher especially made it a point to try to break down barriers between student and teacher, disliked scolding students, and was aware she was a role model for students. It is critical for teachers to model appropriate behaviour since students learn ethical principles by imitating ethical principles (Mohd Noordin, 1995; . Jackson (1986) refers to the teacher as role model as part of the transformative tradition in education.
Since teaching is characterized by unequal power relations, by accepting responsibility over education, teachers assume a moral responsibility (Daveney, 1973; Nyberg, 1990; Tom, 1984) . Students characterized good teachers as having a mastery of craft, praising students, and treating students with justice and fairness. Fenstermacher (1992) describes this moral influence as the teacher's manner and the Form IV students interviewed seemed as concerned with teacher manner as with the formal curriculum. The students' emphasis on the implicit values of fairness and respect mirrors the findings of other researchers like Metz (1978) and Taylor (1996) who also found that these values were paramount in teacher/student interactions. Jackson, Boostrum & Hansen (1993) found that teachers and students are expected to be truthful and deal with issues of justice. Psychological research has shown that a teacher who is a positive role model can increase prosocial behavior more than the direct teaching of values (Mussen & Eisenberg-Berg, 1977) . Likewise, Rutter et al (1979) in a study of British secondary schools has shown that a teacher who is a positive role model, sets high expectations and uses substantial praise can positively influence behavior. Finally, Malaysian students interviewed also agreed with the characteristics of good teachers cited in a literature review by Hargreaves (1972: 163) especially in regards to the dimensions of discipline, personality and instruction. Rule following is essential for education but often the views of adolescents regarding rules are not examined; yet this issue has been shown to be a major concern of adolescents (Damon, 1983) . Adolescence is a major concern of adolescents and this age is critical since students either achieve or withdraw and possibly fail by being alienated. Cotterell (1996) has found that school commitment for adolescents occurs when they identify with school groups and have positive perceptions of teachers and students. Lipsitz (1983) found in studies of successful secondary schools a concern with school as a caring community and the school structure as one that establishes continuity in adult child relations.
Many students interviewed (especially prefects) indicated that rules were important and had to be followed. The students expressed the conflict some students had about rules in that, despite the punishments, breaking rules could sometimes generate peer admiration. According to the results of the values/behaviour questionnaire, students felt that they were generally neither praised nor scolded much by teachers. Students also reported that teachers always or often express value-laden statements focusing on correct school behaviour. Finally, students reported a high level of conformity to social norms especially those related to the values of respect, love, justice, honesty, cooperation, rationality, and public spiritedness.
Another key theme from the student interviews was the idea that rules should be legitimate and not excessive. This is a potential area of concern for educators in that many students felt that there were too many conventional rules and some of them were viewed by students as unfair (esp. uniform policies). In their study on adolescents' conceptions of teacher authority, Smetana and Bitz (1996) found that students agreed that moral, conventional, and prudential issues were within the scope of teacher authority while personal issues were outside of this authority and more peer influenced. Leming (1985) is his review of research found that school environments that are authoritarian and undemocratic may increase student alienation. Furthermore, Malaysian studies conducted by Marimuthu (1986) and Amin Hussin (1978) found that excessive strictness and too many rigid school rules led to student indiscipline and truancy (cited in Nair, 1997) .
Much school conformity has been viewed by researchers as instrumental and not necessarily due to internalization of norms and values (Hammersley & Turner, 1980) . However, judgment of what one "oughf to do can often create pressure to act in a certain way and influence behavior (Nisan, 1992) . Therefore, compliance to school norms & values is also affected by the presence of external reinfortements and not only the internalization of values (a stated goal of Malaysian moral education). Furthermore, conformity without internalization can cause behavior accompanied by resentment or alienation (Etzioni, 1988) . This type of internalized conformity results when a person accepts norms as their own and conformity is based on a belief that the behavior is right (Biddle, 1986) . Discipline methods can help foster internalization by establishing behavioral expectations and helping students become sensitive to the effects of actions on others (Aronfreed, 1976; Hoffman, 1970) . Although a detailed analysis of factors leading to internalization is beyond the scope of this research, student and teacher comments from this study and the literature seem to indicate that an autonomy supportive environment is beneficial and provides a context that encourages internalization. An autonomy supportive environment is one that treats students as human beings, provides a rationale for dull activities and emphasizes student choice. These conditions can make it possible for students to feel connected with others, satisfy the need for relatedness and be inclined to accept the values and rules of immediate groups and society (Deci, 1995) .
A major study on the moral life of American students found that American school children act on moral beliefs, but not in a uniform way. In a national survey of moral values, 4th-12th grade children responded to over 90 questions dealing with moral issues. The results show thatthere are substantial differences in how children think about right and wrong. As children get older, there is an increase in utilitarian thinking and a decrease in reliance on traditional authorities. In his research, Coles found that many children turn away from adults as the primary source of advice on moral issues (58% of high school students rely on peers for moral guidance). In addition, the survey showed a willingness of children to cheat in school (65% of high school students said they WOUld) (Coles & Genevie, 1990) . Regarding moral dilemmas, 38% rely on traditional authorities while "the rest rely on either what makes them feel good, what works for them, or what would be the best for everybody involved" (Coles & Genevie, 1990:49) .
Based on the results of the values/behaviour questionnaire, parents, religion, and teachers were major influences when students were faced with a moral dilemma. This differs from Coles & Genevie's work on American adolescents in that religion was less influential for American youth (due probably to the societal prominence of religion in Malaysia). Malaysian students interviewed stated that they would go to family and friends for advice on personal problems but also indicated the moral role of teachers. Over 75 percent said on the valueslbehaviour questionnaire that they thought of what their teachers had taught them about right and wrong in moral dilemma situations. Clearly, the formal nature of moral education plays a role in students' thinking of teachers as moral agents.
The prescriptive nature of moral education in Malaysia certainly creates a strong awareness of the importance of moral education among teachers and students. However, there are problems in its implication in that teachers indicate a lack of time to foster values across the curriculum, conventional school rules are viewed as too rigid by many students and the teaching and curriculum of moral education needs improvement. Overall, students indicate a high degree of conformity to values based social norms but seem concerned with student teacher interactions. Teachers were an influence in moral stuatons (although parents and religion were seen as more critical), but could do more to develop caring dassroom situations (like the moral education teacher). Finally, the clear indication by students was that teachers were expected to conform to high standards of behaviour and the implicit values of fairness and respect were deemed most important in teacher/student interactions. 79.5 20.5 
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